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>> JACQUIE: Good afternoon, everyone.  Welcome to today's webcast:  Transitioning from high school to college -- facts, myths and tips for students with disabilities with Jean Ashmore.

Jean is the director of Disability Support Services at Rice University in Houston, Texas.  She has served on the Board of Directors for AHEAD, the Association on Higher Education and Disability, and also as president for AHEAD in Texas.  She has an extensive background in rehabilitation and school counseling as well as post-secondary disability services.  This webcast is sponsored by the National Institute on Disability and Rehabilitation Research, NIDRR, who funds your host for today's program, the DBTAC Southwest ADA Center.

I am your moderator, Jacquie Brennan, with the DBTAC Southwest ADA Center here at ILRU.  I'll be assisting with today's presentation.  For those tuning in today, we encourage you to submit your questions by clicking on the E-mail button on your screen or you may just E-mail them directly to us at swdbtac@ilru.org.  If you have any technical difficulties today please feel free to call us at (713)520-0232 and dial 0 for technical assistance.

Again, thanks for joining us today.  And now I'm pleased to welcome Jean Ashmore.  Good afternoon, Jean.

>> JEAN: Good afternoon, Jacquie.  It's very pleasant to be here with you today and thank you for inviting me to do this webcast.

First off, I'd like to direct our audience to our second slide and have the opportunity to tell you what we hope to accomplish today in our webcast.  We're going to give you an overview.  First we will review similarities and differences between the laws that pertain to disability and education at the K-12 level and then in the post-secondary level.  When we say post-secondary, we typically are referring to colleges, universities, technical or proprietary schools that students choose to go to when they finish up high school.

Then I want to differentiate important differences in the ways these levels of education operate relative to eligibility for services.  I'll define and point out the differences between accommodations and modifications.  Then I want to talk a bit about personal assistance and adaptive technology.  Again, I'm going to emphasize very heavily what is available in the post-secondary systems.

Then we're going to give some suggestions on making transition a success because that's what it's all about.

So on slide 3, let me point out the specifics that I want to address today about transition.  And transition is, as we all know, means going from one place to another, having major life change and going from high school into a college or training setting is a big transition.  So we're going to talk about what I guess I would describe as basic skills for college survival.

Then we're going to talk a bit about getting hooked up or set up with the disability service at the respective school to get whatever supports the student may need.  I also want to address living in a dorm or in a residence hall, some of the particulars that pertain to students with disabilities.

Then we'll talk a bit about working with professors and getting help on campus.  And I don't want to leave out a very important component in this whole conversation, and that being the transitions that the whole family will be experiencing, most particularly the parents of the student who has a disability and is going off to a whole new educational arena.

Then we will have an opportunity to discuss an array of resources that are readily available and can be used to take you further on this subject.

So let's go back to the different levels of education and laws that pertain to them and we'll see on slide 4 some brief notes about the differences between K-12 and I'll use that term because that really is what is commonly referred to as the education through the high school level.  And then I will talk as I said about post-secondary.

But the main law that pertains to special education in the public school arena is IDEA, and that is an acronym for Individuals with Disabilities Education Act, and the regulations that is -- IDEA is federal law and it brings with it money for special education support and very extensive regulations that must be followed at the state level.

Also in the K-12 system, students with disabilities may have another type of law or plan set out to define needs they have, and we often refer to that as a 504 plan, and 504 refers to Section 504 of the Rehabilitation Act of 1973.  And that is essentially a law to protect people with disabilities from discrimination.

So then we say, okay, what is different at the post-secondary level?  IDEA does not apply.  That applies, again, to what really is defined publicly as special education.  In post-secondary, which again is our colleges, universities and technical schools, the primary law that we look to is the Americans with Disabilities Act or the ADA and the recent ADA amendments act.  And these laws do not tell us specific -- give us regulations on how we have to do education.  These laws are civil rights laws and they are to prohibit discrimination.

The Section 504 also does apply to higher education and so those are the two legal pieces or laws or regulations that we look to as we identify and provide for students with disabilities in the college setting.

And throughout my presentation today, I'm going to throw in a few I guess myths that not too commonly come up, but they do come up.  So I'm going to start out with my first myth on our slide about the different laws.  And I'm going to say a myth out there is that college is continuation of special education with the same services and that is definitely not true.  So let's now look at slide No. 5.

And I'm going to talk a bit further about the differences in these two sections of legislation.  And IDEA, remember, that's our K-12 special education regulation and law, that really does govern how state departments of special education need to provide for students who have identified disabilities.  In fact, at that level the schools are required to identify, evaluate and then provide the special services children may need.  And they must provide what's called a free and public -- free and appropriate public education.  The term that you may hear if you've had a child in the special education system is FAPE, free and appropriate education.  Free meaning the parents do not pay for the equipment, the support, the special services that the child may be receiving in that K-12 system.

Also under IDEA there are defined categories or types of disabilities and there are 13 of those.  Again within that IDEA legislation, the disability -- one of those 13 different types -- has to negatively impact education for the student to qualify for the services of special education.  And that doesn't always occur where that negative impact -- that threshold sometimes is not met, and when it is not met, then often a 504 plan is utilized because there is a disability.  Some accommodation is needed, but it does not necessitate special education.  There is lots available on these distinctions and you can readily find more as you need or we can answer questions toward the end that you may have in this regard.

So let's talk a bit more then about ADA and Section 504, and we're coming at it again this time from the higher ed perspective.  Under the ADA, the definition of disability is much broader.  It is not categorized as we found in IDEA.  And essentially the definition is a physical or mental impairment that substantially limits one or more major life activities.  Now, through recent changes within the amendments act which went into effect January of this year, there is expansion or not total change on that definition.  The definition, by the way, stayed the same, but the nuances have changed.  Within the amendments the determination of disability is to be made without regard to mitigating measures that an individual may have learned or medications he or she may use to help overcome the functional impacts of the disabling condition.

So at higher ed, we may see more students now being considered eligible for disability recognition and perhaps accommodations in the academic situation.  So under ADA, we don't have categories of disability.  The amendments act does now preclude the factoring of mitigating measures and also under the amendments act there is broader coverage for individuals who have conditions that can be intermittently disabling.  And that's an expansion, so that's something that's going to play out in higher ed over time.

One of the real key differences in these two systems is that under IDEA or in the K-12 system, the student does not have to come forward and say I have a disability, or I have a disability and I'm going to need some accommodations.  Under IDEA the schools have an obligation to identify, evaluate and serve their children.  But under the ADA and in the college setting, the individual who has a disability has the responsibility, the obligation to self-identify, to come forward and say I have a disability.  It is going to affect me in the academic setting or in my living situation at a college and I need some accommodation.

So that is a distinct and very essential difference in the way the systems operate.  In higher ed, the individual has to initiate the request for recognition of disability and accommodations.

Now I'm going to go on to myth 2 at the bottom of this slide which is, you know, sort of simply put -- the college will arrange everything.  Not true.  Sometimes we have an impression that the high school -- everything happens.  There are lots of people in place to arrange all sorts of support that the individual may need, the student may need.  That's not going to play out the same way at the college level.  So that's why I say that's one of our myths.

So let's go on to slide 6 which addresses what I like to refer to as another big distinction.  Two terms -- accommodations, modifications -- accommodations while not specifically in the legislation that we see under the Americans with Disabilities Act or the ADA, but a commonly used term in the college or post-secondary setting.

Modifications, on the other hand, often are part of an IEP, that's an individualized educational program, for a student in that K-12 system.  Again, the student has been identified as needing special education, has this IEP.  Some states have different names for that, but essentially that's a plan or a program that outlines everything that the student will need and how the education will go forward.  Sometimes within that IEP we may see a student required to be given modified assignments or modified tests.  Perhaps a test for the full classroom, the quote, regular test has 20 questions.  It might be that the student with a disability of one nature or the other has in his or her IEP that the test will be modified to take perhaps half or two-thirds of the questions.  So that is a big difference that I really want to stress.  At the college level that does not occur.  The modifications typical within special education are generally not available at the higher ed level.

There is sort of an underlying Band-Aid with ADA and that being that the ADA is to protect from discrimination and it is to assure that a person with a disability has access to programs and services, you know, with reasonable accommodations.  But a distinction is that the program or the accommodations are to facilitate access.  It is not the objective that it assures success.  And sometimes the IEP's are structured in such a way as to assure success, so that's a big difference.

As I've indicated again on this slide, accommodations are not modifications to the academic standards.  A student will be expected to take the same test that every student -- a student with a disability will take the same test.  Now, the accommodations may assist in how the student accesses the test perhaps he or she needs some extra time or they need it in a larger size or something of that nature.

But let me finish this slide by again getting to a myth that occasionally comes up in the college setting.  And that I've indicated is perhaps the student has taken tests orally in high school.  Occasionally that happens, but not often, but occasionally, and so the student may come to college just assuming that that's the way it will play out at the college level.  And I'm going to tell you that's really not standard or likely.  And so that I would call pretty much a myth.

Now, let's look at another difference, and we'll look at slide 7 here.  And this is about personal assistance.  Remember we're looking at differences between the high school or the K-12 system and what will be or perhaps not be available in the college arena.

In the K-12 system, it is required that the IEP address special needs that may be of the nature of what we would call personal care.  And that assistance might be with eating, toileting, it may even entail a special bus or transportation for the student to get to and from school.  The school may provide an aide to accompany the student with a disability throughout the day, assisting in classes as needed or again with personal activities.  So that's what we see in high school.  In college, it's going to be quite different.  The ADA very specifically indicates that colleges are not required to provide devices or services that are specific for personal use or personal care.  So when personal care is not provided, that means quite a change for the student going to college who is accustomed to that.  Additionally, transportation is not provided to and from college unless the college runs a transportation system for all students.  And some very large colleges have great networks of transportation and buses that serve their off campus as well as on campus communities.  Now, if they do provide that, they will definitely have buses that are accessible for all students.  However, if the college does not provide any transportation for students and that may be the case, especially for students who are going to community colleges or nonresidential colleges.  So in a situation like that, the student will not perhaps have the types of service that they've been accustomed to.

Another similarity or difference, excuse me, and this relates to aides.  I have indicated on the slides that aides in classrooms may well be provided in a college setting, but aides for personal care typically will not.  So that's a distinction and let's go back to that access.  Remember, we were talking about ADA is there for access.  Well, the aide assisting in the classroom is facilitating the access, and I'm reminded at our university of a class that a student who is blind, a lab class the student was in in chemistry, well, the student who was blind needed some sighted assistance and an aide was provided.  So that's sort of an example of where aides in a lab or classroom would be very much required of the college and university and then provided.

Now, let's move on to slide 8 which -- and this is another or final area of what I'd like to define as sort of our cluster of similarities and differences.  And this slide, as you see, addresses adaptive technology.  This is another area I feel we have some real differences between the high schools and the colleges.

And in the high schools, and again through the whole K-12 system, the adaptive technology that's available for students may be in short supply.  Sometimes districts have delays in getting what students need.  Teachers themselves may be not very comfortable in using that equipment with students.  The students may not get the kind of training they need to master use of that type of specialty equipment.

So let's contrast that to what may be -- and I hope is pretty universal in colleges and universities -- and that being that at many, many colleges students will find an array of adaptive technology or AT as I refer to on the slide.  And larger schools may actually have adaptive technology labs or AT staff fully able to train students to have demonstration pieces of equipment and to be really ready resources.

Some examples of equipment that I've listed -- and by no means is this exhaustive -- a simple thing would be like a closed circuit TV or CCTV for image enlargement.  Software can be used for that very same thing, a very common software product is called zoom text and so there may well be in the college or university a lab where there is an array of computers set up with all this specialty software and/or the hardware like the CCTV.  I have used ALD on the slide and that refers to assistive listening devices, and these are units that are available to boost the listening capability of someone who is hard of hearing.  They can be used with certain types of hearing aids or for someone who doesn't use a hearing aid but just really needs to listen only to the speaker.  So that actually can be a tool for students who sometimes are very highly distracted.  So we can use tools like this or technology like this for a number of students.

I've also indicated on the slide Braille, and students who are blind may need Braille.  At Rice University we have had students for whom we've produced very large quantities of Braille, and it's really a fun process and it's wonderful for us to be able to provide the format that the students need to do their college work.

So that leads me to supplement by talking about the format or the types of equipment that the student in a college may need.  We often are dealing with college students who are auditory learners.  Perhaps they have dyslexia, perhaps other conditions that influence their ability to read print in a standard and sort of regular speed modality.  And so audio books or electronic texts are often provided.  And those are coordinated through the disability office.

We find -- and this is where I'm going to go to my myth at the bottom of slide 8 -- and my myth says students with disabilities come to college very familiar with adaptive tech.  I really feel that that is a myth.  Unfortunately we have experienced and in talking with colleagues I know it's pretty darn true that often students who we believe could benefit from using various types of equipment, software, audio books come to college with very limited familiarity with what I would call essential tools.  So that to me is a real mess.

Now let's move on to slide 9.  Now I want to address really what -- I want to move us to transition.  And I have a group of slides that we will go through.  In this section I really have sort of labeled transition 101 with a tag line of tips for success.  And I want to talk about the various arenas that I think students with disabilities can benefit from giving some extra time to and really doing in depth planning.

So let's start with slide 9 on this.  And I'm going to talk about -- a couple of times while I go through this -- about what can happen at the junior school as well as senior high school years primarily through the junior and senior years of high school, however.  Under IDEA there is a requirement that the IEP, that plan or program that we talked about, it must include transition planning.  Team that meets to draw that document up is required to ask the question of the student, what are your plans when you finish high school?  I think it's very, very important that the student with a disability and his or her family address during those meetings some very concrete steps that can be taken to prepare the student to transition well.

Another thing I think is very important, and that goes back to just what I talked about in our previous slide, and that being adaptive technology.  I hope that the high school student can learn about technology if not in the high school itself, perhaps by just doing research, by parents saying, hey, let's try something out.  By parents and the student going to the special education staff at the school and saying, hey, I heard about this.  Let's get a copy of it and give it a try.  And for me, the purpose is, as I said, so the individual comes to the college tooled up, you know, ready to go, has a great toolbox and will be much better positioned to be off and running in college.

Now, in that transition period there is also that whole phase or period of applying to colleges, whether it's a community college, whether it's a college that's difficult to get into such as the one where I work, or everything in between.  An application is required.  Applications will not ask the student, do you have a disability?  They can't.  So then it really is up to the applying student to make a decision, do I need to say something about that on my application?  There is no right and no wrong answer to that question.  I have students -- prospective students ask me that question quite often or their parents do.  And I really say that I feel that if you are writing, let's say, an essay as part of a college application and you feel that something about your disability is central to who you are and the way you approach learning or what you've accomplished in life, what your goals are, then include that.  It may not be true for you.  It may be true for others.  So it is not required to indicate that information, nor, by the way, is it expected that you give information directly to the college with the application directly about the disability.  You just go through the standard application and qualifying as do all students, all those steps.

After you have been accepted to the college, or you know you're going to go there, then there is a process to apply for recognition as a student with a disability, or as I've abbreviated on my slide SWD.

When you apply for recognition as a student with a disability at a college, remember it goes back to you, the student, has to self-identify.  So the student needs to contact the designated office or person and that information should be readily available through the college websites, through printed information, pick up the phone, send an E-mail or even ask the administration people.  They can all - they should all be able to refer you to the appropriate office or person to whom you're going to identify yourself as a person with a disability.

Now, my slide says that there is another important component here, and that is compiling the needed information about disability.  And remember back to the K-12 system, that in that high school and earlier years the school took care of all this array of evaluations, testing, paperwork, the formal program and plan and arranged all the aides and whatnot.  Going to college starts the process again but it is initiated by the student.  And the student will be asked to provide what is typically common is called disability documentation.  The documentation is not necessarily just a copy of one's IEP from high school.  Usually an IEP just indicates the plan or the modifications.  It does not give up to date information on the ways in which the disability is truly identified and the ways in which the disability is functionally impacting the student.

Schools are expected to give exiting high school students what is called a summary of performance, otherwise known as an SOP.  Sometimes parents feel that that should be just enough for documentation, but I want to alert parents who may be listening or a college or high school counselors that might be listening that typically an SOP is not considered very comprehensive by the disability office at the college level.  So I want to alert people that the documentation expected is usually going to necessitate that the individual have a recent evaluation and documentation guidelines should hopefully be available from the college that the student is going to attend.

So we have -- I've got a few notes here and I'll read them over to you.  They are not on the slide; but they really attend to the type of documentation that pretty much is expected across the country by colleges and universities.  And the information about the disability needs to be recent, and I typically say that should be within the last year or so.  Definitely if testing, psychological testing is being done, that testing needs to have used adult norms because students when they go to college are at that adult age.  The documentation needs to be done by a treating professional and that typically is not your family pediatrician.  It usually is a medical or psychological specialist.  That documentation would include the history of the condition, the various diagnoses, how those diagnoses were made, treatments, medications or assistive devices that the person utilizes, some descriptions of how the conditions really impact or functionally limit the individual.  Some information about how stable the condition is and then we often will ask those treating professionals for accommodation recommendations, but that is a recommendation, not a mandate to the college personnel.  So documentation I need to tell people is something that's quite a big deal, and preparing for that as an individual leaves high school during those junior and senior years I think is so important so things will go smoothly when they come to the college level.

Let's look at that myth on slide 9, what does it say?  Oh, a student who mentions having a disability in a college application is automatically eligible for services and protection from discrimination.  Not true.  It does not activate a response system.  The student still must identify to that designated official at the college or university.  So don't put down something on the application and expect that that sort of gets everything covered.  That's a start perhaps, but it is by no means an activation of a whole support system for the student.

Now, continuing on our transition tips, let's look at slide 10.  And I really do want to talk a bit about living on a college campus.  And that's especially on my mind right now because new freshmen are moving into our college.  We call them colleges, but they are dormitory residential units.  In fact, two days from now so it's very much on my mind.

For a student with a disability going off to college is quite a challenge -- it is a challenge for all students, but a student with a disability who requires some modifications in the housing -- now I've gone back to my word modifications and I'm sorry about that, but some alterations in a living environment will need to think that through well in advance and remember back to our slide where we were talking about things that you can do during -- before you get to college.  Checking out dorms and learning how that whole system works is pretty darn important.

But let's talk again about those dorms at colleges.  Not all dorms are created equal.  Some are built a heck of a long time ago.  Some are built just recently, but a university that has dormitories will have some definitely that are equipped for persons who use wheelchairs and for students who are deaf or hard of hearing.  There are special requirements for strobe alerts and doorbell alerts for people who cannot hear and so that is required of the college.  So do you know for students coming in to college who have those needs, those arrangements or those types of room modifications or adaptations will be there, but the student does need to let us know well in advance.

Additionally, we have at our college some rooms that are designated sort of reduced allergy rooms.  They may have no carpet and various other triggering elements, so that again might be an option that a student needs to explore or have that conversation early so that arrangements are all in place.

Then I've got a note about food service or a food plan and meal plan that a student is expected to or wants to participate in.  Most cafeterias or food plan providers will be able to meet a wide array of dietary needs, perhaps gluten intolerance, things of that sort, but it's again so important to have those conversations early.  Make sure you develop a good working relationship and you know what you're going to get when you get there.

Now my myth deals with something that I haven't addressed in our bulleted items.  My myth is, doctor says that having a cat is therapeutic for a student.  So we assume that that therapeutic pet or cat can be in the dorm with the student.  That is not by any means a guarantee and in many colleges, it is not honestly going to happen.  Trained service animals, on the other hand, are always okay and those are animals that have been trained to provide a personal service for an individual with a disability.  The most common one we of in that regard is a seeing eye dog, but there are individuals who have pets for therapeutic comfort and those types of animals are less readily authorized on college campuses.  So it's something to have a discussion about, but I would warn individuals that it's not as likely that something of that sort would be approved for a dormitory occupant.

Okay, let's move on to slide 11 and we're talking about taking classes.  And this is back to our transition tips for success.  I say select classes wisely, and I really mean that.  The student needs to balance things that are going to, let's say, have different demands on the student.  Perhaps there is a class where there is tons of reading and there is a class that is laboratory-based without as much reading, maybe one of each is a nice balance.  And so it's very important to select classes wisely.  And plan those classes at times that really will work for the individual.  Perhaps the individual takes medications and has some sleep issues related to medication schedules.  You know, plan a schedule that's going to work.

Additionally, some students think it's very helpful to have an hour between classes so that he or she can regroup and make further notes from a class that was, let's say, at nine o'clock.  Between nine and ten student reviews notes, takes further notes, clarifies, writes him or herself questions and then takes a class at 11.  Maybe that works.  Think through how it will work well for you as a student with a disability.

Take a reasonable load, load meaning how many classes.  I hate to say it, at our college I sometimes see students who perhaps have some reading disabilities zoom in to college and they just want to take everything under the sun and they don't really look at the reading load and then, gosh, oh my gosh, that load suddenly has really overburdened them.  So look at what's going to be involved with a class.  Oftentimes, and a lot of colleges through academic advisers you can find out what the load will be, how many papers will be written and that can help in that good planning.

And if you start in your classes and you believe you're going to need some accommodations, maybe in the lab, maybe taking tests, maybe with a note taker, you need to let the key people know that right away, and that being the disability staff or the designated administrator at your college.  And also it's very important to mention it to the class instructor.

So thinking through what's involved with college, and I always say to starting students that I think that they -- and I say this to every student with or without a disability, that I think they should look at their schedule and add that nonscheduled class that I call getting used to college.  There is quite an adjustment curve, so don't over power yourself with too much work because you might really have some extra challenges.

So myth on slide No. 11 is a student may believe it's best to wait and talk to a professor later about a disability because the student is worried that he or she will be thought of differently due to the disability.  I really don't advise that because the professors, the instructors want to assist students.  They need to know so that they can work effectively with the student.  They can understand what's going on with the student, provide extra assistance that might be needed from a basis of understanding and information.  So don't wait.  Make contact early and that for each semester.

Now, let's look now at slide 12.  We're going to look at what are reasonable accommodations.  And I will tell people at the college level there are some accommodations that are not reasonable.  But I want to focus primarily now on what we will consider reasonable accommodations.  But all accommodations are triggered by and determined by, suited for, lined up with what the needs are for the student with the disability.  What the functional impacts are of his or her disability.  So they are really individually driven.

I will sometimes have students say, well, tell me, what are all the accommodations available?  And I will have to hesitate and say, tell me how your disability impacts you?  What kind of accommodations have helped you access education in the past?  I'm reframing the question back to the student to think about his or her disability and what has facilitated education.  Because honestly accommodations, while there may be some common ones lots of people use, it's not a laundry list where -- or a check box.  I'm going to sign up for this one or this one.  It really is driven by the student's functional needs and that's determined by the information that's provided by the student and also in that documentation piece.

So let's look at some examples of reasonable accommodations.  And I've listed here priority registration.  Now, that may be necessary again going back to that scheduling piece.  It may be necessary if the student is going to use sign language interpreters and we need to schedule those.  It may be necessary for us to know the classes the student will be taking so that those alternate format books, whether they are audio, electronic or in Braille, those can be arranged.  So priority registration may well be a very appropriate accommodation, but not for every student.  Sometimes a reduced course load is appropriate.  A student's disability, endurance, stamina or an array of different things may be such that a reduced course load is really advised.  So that could be a reasonable accommodation.  Note taking, again, reasonable if the individual's disability impacts their ability to take in and take notes.  Sign language interpreting and captioning, again, I've made mention of that relative to priority registration.  So those are very common accommodations.  Extended time on tests I would say at my university is the most common accommodation because doing a test in a compressed and very time driven situation is problematic for lots of students with different disabilities.  Now, the way in which tests are administered to afford for the extra time will vary from college to college.  Sometimes a student with a disability will go to a testing office.  Sometimes a professor will administer the test him or herself so that will play out differently from college to college.

I already made reference to lab assistance and I made reference to adaptive technology that may be on campus.  And you may think is adaptive technology an accommodation?  Well, it may well be.  Let's say the student is blind and utilizes a screen reader software and the most common one is called Jaws by the way.  Let's say the student uses Jaws and this student is going to be in a lab class where they are utilizing a computer.  So we're going to equip that computer with Jaws.  So in that case providing that is providing a reasonable accommodation and it's the access that the student needs.

So let's go to slide 13 now.  And we're talking further about our tips for success.  And I think that key to getting through college for all students, but perhaps especially for students who may have some special needs, is knowing how to get support, help, assistance, whatever you want to call it, where to go, how to go there, when to go there, et cetera.

Let's go back to the K-12 system.  Students with disabilities may have utilized resources that are often congregated together through a classroom called the resource room and a special assistant, extended test time, additional tutoring may be provided through the resource room or resource teachers.  Let me point out that at the college level, that structure is not comparably available.  There may, however, be centers where the students can go to receive tutoring, where there are learning specialists who are equipped and knowledgeable in providing assistance to students with disabilities; but again, a student is going to need to seek those centers and resources out.

Professors may say don't forget to go over to the learning center and get them to preview a paper with you or help you edit written work, but the student will need to do that and that's outside of class time -- very unlike again a K-12 system.  The student needs to take the initiative.

Help can come from professors, instructors, various counselors, advisers, of course the disability service staff and students with disabilities may be able to get some help through their state vocational rehabilitation agencies.  And I think about this relative to those extra aides that the student may need, the extra reading they may need because studying -- help with studying typically is not provided at college.  The student will need to pursue the resources on their own for help with studying.

Now, I'm going to go to another myth and this may be my last myth of our day and that being that a student may feel that a professor is going to forgive a bad grade after I tell him or her that I have a disability.  And this goes back to students come to college.  They for one reason or another choose not to self-identify.  They take some tests, no accommodations, they don't do very well.  They think, oh, my gosh, maybe I really did need those accommodations, so I'm just going to tell my professor and that bad grade is going to go away.  Well, honestly that is a myth.  Academic accommodations are not retroactive.  So that's something that we need to tell transitioning students repeatedly.  Let folks know that you have some needs.  Do it early.  Do it before you get there so that the support is available.  Accommodations are there if you need them.

I've not really mentioned it before, but I do want to mention it now that one deterrent sometimes for students coming to college who have disabilities is that in that K-12 system, they compiled a file that perhaps was an inch or two thick with all the various papers necessary for those IEP's and performance reviews that the teachers needed to do.  They are the students are tired of that kind of file keeping.  It's in the main office.  They just sort of are tired of that.

A myth that I want to add here is that students may come to college thinking I'm going to have another big file, and oh, this information is going to go on my college transcript.  That is a myth.  The college record does not include that the student has a disability.

The nice part is that the grades then that the student gets are posted on the transcript are the grades the student has earned.  There is no special education labeling in there.  So I wanted to clarify that.

Let's go on to slide 14 now.  In this I'm going to -- you can tell in my voice that I have gauged some of my comments as if I were talking to a student.  So please forgive me if we don't have students here, but you can get the meaning and convey that to students appropriately.  But sometimes I feel it's good to take on the maybe it's over lecturing, but the conversation with the student who is coming to college.

So in the next few slides I want to talk about basic skills for college survival for that transition will student.  And we've been really talking about this all this hour, but I'm going to get a little more specific for the individual who is making the transition.

No. 1, I believe that the student needs to be able to introduce him or herself, be able to give a shorthand description of his or her disability.  To be able to give that to adults that are not regular in their sphere of every day contact.  Now, that could be somebody in their dormitory.  It could be a professor.  It could be an administrator that they need to have a conversation with and the disability information is central to that conversation.  And that conversation doesn't need to -- that information doesn't need to be big, long, drawn out, just a shorthand in the words of the individual.

Second to that is self-advocating, and that being learning to tell people what you need, what works for you relative to disability.  How you learn best and as the student goes through grades 11 and 12, what a perfect time to really practice these things.  Let the student make the arrangements.  Encourage the student to make the arrangement with teachers for any accommodations that are needed so the student has begun to feel confident and comfortable in those skills.

I'm saying follow academic interests, what does that student like?  What do they think would be fun to study in college?  Follow your heart not a path that you think is what you should do because you think, oh, I have a disability and this is what I have to do.  I think that that kind of self-limiting thinking is just that, self-limiting.  So think about what intrigues you.

So let's look on slide 15 and I'll wrap up these recommendations with a few more basic skills.  Structure that schedule that works best and that's sort of a repeat, but structure it for success.  The access the college will provide, the success the student provides.  Maybe again that student takes one less class that first semester to afford the settling in and assure success.

Now, if a student takes medication, has regular doctor visits, get that all arranged.  Get a plan together.  Get a team together before going off to college.  You want it all to go smoothly.  It takes some planning because you may be accustomed to let's say you're going to get shots for allergies, is there someone at the college campus that's going to give shots?  I think there was a myth that I forgot on that.

There may not be someone at the college who is going to give shots.  Oh-oh, how am I going to get that arranged?  Do that before you get there.  Don't assume that things will be in place.  And when you're there at college, get involved.  You may not be able to physically be, let's say, an athlete, but maybe you can be a great fan.  Get involved.  Do things.  Make friends.  Feel a part of your environment.  Get creative.  You're going to need to handle new situations and challenges.

And I know -- Jacquie, I forgot to write down one of my main things which is learn how to do your laundry.

>> JACQUIE: Oh, that's right.

>> JEAN: Learn to do those basic things that you need to take care of when living on your own.  And do think and recognize that all college students are nervous.  So let's look at slide 16 and I do want to tip my hat to parents here and mention that parents are transitioning just as much as students with disabilities.  It's not easy for families to say goodbye and especially when a student is moving into a dormitory.  So parents can help transition themselves by supporting all those things that the student learns along the way during those junior and senior years.  Encouraging that students take the standard workload as much as possible.  Maybe encourage the student to not take the modified tests during those years.  Get used to using accommodations for a test rather than modified tests.  You're strengthening the student as he or she is getting ready for college.

During that application phase for college, please encourage that the student do the application him or herself.  Be there to help.  Give suggestions, but don't do it yourself.  The same thing when making contact with the disability folks on campus, it's fine for parents to call and get some information, but hopefully you can make a visit.  Let the student take the lead.  He's going to be the one driving things and the sooner the confidence and the skills are there, the better.

Then during move-in, let the student set up the room the way he or she wants.  Maybe you know it won't work that well, but a student will figure that out.  Take a deep breath.  Trust your student.  So I acknowledge that parents' challenges are many with the transition and we have focused primarily on students, but we acknowledge at the disability office level that parents are transitioning just as much as students.

Now, on slides 17 through 19, we're going to very quickly touch on different resources that I recommend people pursue later.  And I'm really going to just touch on these quickly so we have time for questions.  The Department of Education brochure, students with disabilities preparing for a post-secondary education is super.  There is brand new website, disability.gov that's got an incredible array of resources.  It's got links to quite a few college scholarships for students with disabilities.  There is a great little book I've mentioned there on 100 things that college students with disabilities need to know.

Then on slide 18, I reference a website that's really a fun site for teens with disabilities.  There is another good source of compiled information at the Heath resource center.  A number of colleges have dedicated programs, both in-person programs and web-based programs to help with transition and I've listed one from north Hampton community college.  I cannot get away from our conversation without recognizing my professional association AHEAD, and we have compiled again a very nice array of resources for students and parents and designed specifically for transition issues.  So I've given you a website on that.

And then on slide 19 there is a link to a website called think college which highlights college programs for students with intellectual and other developmental disabilities.  And then I round out our resources by no means exclusive.  There are many, many, but I want to call you to the wide array of resources available at the do-it program.  This is a very long standing and excellent program at the University of Washington.  So look at those websites.  You can get a plethora of additional information.

So let's look at slide 20 now.  And I just wanted to review and sort of summarize what we've done today before we get to your questions.  Hopefully we've done duty to outlining the differences between the laws that govern K-12 and post-secondary.  Remember that the primary one for K-12 is IDEA and post-secondary would then be the Americans with Disabilities Act.  We've talked about the similarities and differences to the areas of education and we've covered that relative to classrooms assignments, living arrangements and adaptive technology and a wide array again of those similarities and differences.

We've gone over transition tips for students and parents and I hopefully have addressed, maybe with a tad bit of humor -- not too much -- but some of the myths that we encounter in higher education.

So Jacquie, I think that sort of wraps up our slides and I'm wondering what questions we might have from our audience.

>> JACQUIE: We have a lot.  So let me say at the outset, we will not get to all these.  So for those of you who E-mailed in questions that we don't get to, we will respond to those questions via E-mail.

Okay, the first one from Indiana is how would you suggest encouraging parents to let go of some of the responsibilities for their students?  Especially those who have been intimately involved in every aspect of the student's K-12 education?  And this is from a university.

>> JEAN: Well, I know that the letting go is quite difficult.  And that's why I really do endorse as much as possible recognizing that it sometimes doesn't happen that we at the college level provide tips to the parents on the letting go.  Maybe script it.  Maybe have a very direct conversation on what do you feel your role is?  What do you feel is our role at the college or university level?  What kind of contact through that conversation perhaps we can address what is appropriate contact with people at the college level.  Because those of us in higher ed know that professors are typically -- and I did not mention this -- professors are typically not contacted by parents of students and yet the student with a disability may have a parent who believes that that's going to happen all the time.  So I think that the burden really is on the disability service to have a scripted conversation and to engage in a dialogue on what is going to work and not work at the college level to hopefully head off these uncomfortable encounters that might occur between administrators, teachers, professors, whatever.

>> JACQUIE: Okay, here is another one from Virginia:  You say that therapeutic pets are not okay, but service animals are.  Is there particular paperwork that the disability office or the housing authority needs in order to know that an animal is a bona fide service animal?

>> JEAN: Oh, my gosh.  Jacquie and I can both give a chuckle on that one.  My understanding, and Jacquie you step in on this with me, please, because you are one of the advising centers on the ADA.  My understanding is that the college or university can inquire, ask the question, is there a disability?  And that is of course asked of the student and then the university can ask the question, what is the service that the animal is providing?  And is the animal trained to provide that service?  The animal, as I understand, does not have to come with a certificate of training.

>> JACQUIE: That's right.

>> JEAN: But every state may have some laws that pertain to this topic.  So it's very important to look at what your state laws are on this topic.  There are nuances in the types of housing, the law that covers housing, apartments sometimes versus dorms whether it's covered by the federal housing authority or the ADA.  Am I right, Jacquie on that?

>> JACQUIE: Yeah, I think actually the Fair Housing Act -- well, I know for sure the Fair Housing Act covers college dorms as well as other kinds of apartments that probably exist.  So the Fair Housing Act would cover those; but you're right, of course, that they don't have to have any kind of certification that says I've been trained at this place.  They just have to be individually trained to do work or perform tasks.  So it's fine to ask what tasks the animal performs and that sort of thing.  Because there is this great sort of controversy between the two kinds of animals, between therapeutic animals or emotional support or whatever they are called and the particular context versus the service animals.

>> JEAN: Right, I think we could have a whole webcast on that.

>> JACQUIE: And we have.  We did come up with a sort of model service animal policy.  So if anybody wants to take a look at that for a college or university, feel free to E-mail us and I'll send that to them.

If a college doesn't have like a math or reading lab, for example, a community college may not have this, how might they accommodate a student in terms of tutoring?  Would students be responsible for paying astute tore or would the college?

>> JEAN: I think the way to look to evaluate some of these questions is to step back and say what is provided for all students?  And if a service is provided for all students, then it needs to be made available and appropriate and accessible for a student with a disability.  If a school does not provide tutoring, the school does not have to provide specialized tutoring for a student with a disability.  However, they don't have to.  They may well choose to, so please take that as not, oh, we shouldn't do that, but I think it's so important to always step back and say what is provided for all students?  Do we provide that for students with disabilities?  Do we need to modify or accommodate how we are doing that so it's accessible for students with disabilities?

Some schools will have dedicated learning specialists, but some won't, and they are not required.

>> JACQUIE: Okay, is it considered unreasonable to contact professors prior to the academic semester beginning to try to obtain a syllabus ahead of time?

>> JEAN: I do not feel that's inappropriate at all.  In fact, I think that's highly appropriate.  And I would say at my university we do that regularly, especially when we need to know what books will be used or, again, for accommodation needs of interpreters or things along that line.  We need to know not only schedule, but syllabus.  So, yes, I definitely think early communication is good, and I again endorse that the student with the disability initiate that contact.

>> JACQUIE: Sure.

>> JEAN: Teach the student how to write a brief intro to the professor to get the information that you all need.

>> JACQUIE: Right.  How would a situation work where a blind student uses Braille to read print.  Can you describe some ways in that instance as to how they might be accommodated in test taking?  Would the instructors be required to provide a test in a Braille format?

>> JEAN:I do have quite a bit of experience with students taking tests.  We at our university do provide the test in Braille for the student.  However, the difficulty is if it's a math or science type of exam, the student needs to orally dictate his or her answers back and that may be to a person in the disability service unit, it may be directly to a professor, to a TA or the student might type out his or her answer.

>> JACQUIE: Right.  Okay, one last question.  Are extracurricular activities like clubs that are held on campus subject to the same accommodations, for example, a sign language interpreter?

>> JEAN: Yes.  Every -- it is reasonable, however, that students who will need interpreters alert the office that organizes that with a reasonable time frame.  And most schools seem to say that they want a minimum of 48 hours notice or perhaps even a full three working days.  There are -- again, we think of does everybody have the opportunity to participate?  Yes.  So, therefore, the student with a disability has a right to participate.  The student has the burden to alert you so you can plan accordingly.

>> JACQUIE: Okay, we do have some more questions, but we've run out of time.  Thank you so much, Jean.  I know that this was really helpful to so many people and especially -- although we didn't exactly plan it this way from the time we started trying to schedule this, but the timeliness of it happening is really critical to that as well.  So I really so much appreciate you taking the time to do this in the week leading up to your busiest time and I hope you really know how much you've helped people with this.

>> JEAN: Well, thank you.  And I would encourage people to -- and I'll be happy to work with you, Jacquie, on answering further questions as needed.

>> JACQUIE: Thanks.  I was counting on that.  Okay, please feel free to share the archived version of today's presentation with your colleagues or anyone that you think would be interested.  It will be available within the next few days on our website at ilru.org.

Also, we'd like to remind people to be sure to complete an evaluation on the webcast page.  We're always interested in getting your feedback.  Thanks again to the National Institute on Disability and Rehabilitation Research, NIDRR, our sponsor for today.  And also this webcast would not be possible without the efforts of our webcast team, thanks to Rob Dickehuth for his technical expertise and to our amazing captioner, Marie Bryant.  And always thanks to you, our audience for tuning in.  We hope you'll join us again soon.  We want to remind everybody that the opinions and views expressed today are those of the presenter and no endorsement of the sponsoring agency should be inferred.  Thanks again for joining us.  Have a dazzling day.
